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A s  a teacher  of t echn ica l  communications wi th  some t h i r t e e n  yea r s  invest-  
ed i n  an  e x p e r i e n t i a l  r i t e  of passage, I have some observa t ions  t o  share.  A s  
a r e sea rche r ,  concerned with inferences  t h a t  can be drawn from classroom 
encounters  t o  d i r e c t  planning f o r  f u t u r e  courses  and c u r r i c u l a ,  I hope t o  pre- 
s e n t  some f ind ings  t h a t  you might f i n d  of value. You don' t  have t o  agree  with 
t h e  conclusions,  but  f o r  awhile l e t ' s  cons ider  some of t h e  fo rces  t h a t  cause 
s t u d e n t s  t o  experience increas ing  success  i n  t echn ica l  communications. I n  
t h i s  communal e f f o r t ,  we must a l s o  acknowledge the  mir ror  images--those fo rces  
t h a t  cause s tuden t s  t o  f a i l  o r ,  worse y e t ,  cause them t o  dec l ine  t o  p a r t i c i -  
p a t e  because of f e a r  of f a i l u r e  . 

These observa t ions  come from working wi th  inc reas ing ly  d i v e r s e  groups of 
students--often those once presumed t o  d i s l i k e  w r i t t e n  communications o r  
thought t o  have l i t t l e  chance of success  wi th  any kind of w r i t i n g ,  much less 
s o p h i s t i c a t e d  repor t ing .  Our course planning no longer c e n t e r s  on t r a d i t i o n a l  
e igh teen  o r  n ine teen  year  o l d s  who come s t r a i g h t  from high school  t o  co l l ege ,  
a l r eady  committed t o  a ca ree r  choice from which they w i l l  no t  dev ia t e  during 
t h e  four  years  requi red  f o r  a bachelor ' s  degree. Our inc reas ing ly  d i v e r s e  
c l a s s e s  f i n d  t h e  t r a d i t i o n a l  Joe o r  Jane College s i t t i n g  next  t o  someone's 
mother, g randfa ther ,  o r  pen p a l  from another  cont inent .  The campus classroom 
a l s o  may be geographica l ly  loca ted  i n  a shopping c e n t e r ,  on a m i l i t a r y  base,  
o r  i n  t he  p ro fe s so r ' s  o f f i c e .  We a r e  indeed i n  a per iod of change; w e  must 
recognize d i v e r s i t y  i n  our s t u d e n t s ,  must become f l e x i b l e  i n  planning cur- 
r i c u l a ,  but  no t  "water down" the  expec ta t ions  f o r  s tuden t s  t o  l eave  our  
courses  more s k i l l e d  t h a t  they  were upon en te r ing .  

This d i scuss ion  w i l l  no t  s t r e s s  research  o the r  than t o  desc r ibe  t h e  theo- 
ret ical  cons t ruc t  under which t h e  e x e r c i s e s  opera te  and t o  s h a r e  b r i e f l y  some 
r e s u l t s  from a 1977 survey d i s t r i b u t e d  t o  a random sample of t eache r s  of tech- 
n i c a l  wr i t ing .  The survey was p a r t  of a l a r g e  s tudy ,  i n  f a c t ,  my doc to ra l  
d i s s e r t a t i o n ,  t o  develop m a t e r i a l s  t h a t  d id  not  s t r e s s  p r e s c r i p t i v e  formats ,  
t h a t  did draw on d ive r se  elements in r e p o r t  writing t o  enhance t h e  p roces s  of 
wr i t i ng .  I m p l i c i t  i n  t h i s  concept was t h a t  a s  i nd iv idua l s  we have d i f f e r i n g  
l ea rn ing  s t y l e s  a s  w e l l  a s  d i f f e r i n g  ways t o  process  information.  Pa r t i cu l a r -  
l y  appea l ing  was the  e x p e r i e n t i a l  approach being advocated by some i n d u s t r i a l  
pyschologis t s .  Kolb's Model of t h e  LearningIProblem Solving Process,  based on 
Kurt k w i n ' s  e a r l i e r  conceptua l iza t ion  of the  ind iv idua l ' s  l i f e  space,  
descr ibed the  four  s t a g e  process as s t a r t i n g  with concre te  experiences.  
Kolb's model has  gained inc reas ing  acceptance i n  i ndus t ry ,  and i n  counsel ing 



s t r a t e g i e s  t o  use with c l i e n t s  of l ea rn ing  resources  cen te r s .  Professor  Sean 
Boyle of t h e  Universi ty  of London has  done r e l a t e d  s t u d i e s  with a d u l t  s tuden t s .  

Tes t ing  Implicat ions 
of Coricepts i n  
New 2.j p a t i o n s  

Observations and 
Ref l ec t ions  

Formation of Abs t rac t  
Concepts and Genera l iza t ions  

Kolb 's Model of t he  Learning/Problem Solving Process 

Another observa t ion  worth making a t  t h i s  po in t  is  t h a t  P i age t ' s  theory  of 
developmental reasoning--so a t t r a c t i v e  i n  sc ience  teaching--is similar but  i t  
p r e s e n t s  t he  d i s t i n c t i o n s  between t h e  concre te  and t h e  a b s t r a c t  as p a r t  of a 
ma tu r i t y  continuum--one t h a t  c o r r e l a t e s  with t h e  ind iv idua l  's i n t e l l i g e n c e .  
The key then  t o  t h e  th inking  behind t h i s  theory of l ea rn ing  being advocated a s  
a thedry  of teaching is t h a t  we t r y  t o  emphasize d i f f e r e n t  - from more than  
b e t t e r  than. Also we need t o  c r e a t e  an  awareness i n  t h e  ind iv idua l  of ways t o  - 
i nc rease  invent iveness ,  p roduc t iv i ty ,  and no t  t h e  least--self-confidence i n  
h i s / h e r  own a b i l i t y  t o  do w e l l .  

The survey mentioned e a r l i e r  was d i s t r i b u t e d  a t  a t e c h n i c a l  wr i t i ng  ses-  
s i o n  of t h e  Four C ' s  (College Conference on Composition and Communication) i n  
Kansas Ci ty ,  March 1977). Par t  I of t h e  survey surveyed a r e a s  of agreement/ 
disagreement r e l a t e d  t o  problem so lv ing ,  paper eva lua t ion ,  and i n d i v i d u a l i z i n g  
i n s t r u c t i o n .  The f i r s t  set of s ta tements  included:  

1. Teaching t e c h n i c a l  wr i t i ng  through problem so lv ing  should be done. 
2. Self-assessment is a v i a b l e  p a r t  of a s t u d e n t ' s  p rogress  i n  a tech- 

n i c a l  wr i t i ng  course.  
3 .  Each p i ece  of wr i t i ng  t h e  s tuden t  does should be graded by the  

i n s t r u c t o r .  
4. Cognit ive-f ie ld theory,  as defined i n  t h e  proposed gu ide l ines ,  i s  a 

l o g i c a l  t h e o r e t i c a l  base around which t o  develop a t e c h n i c a l  wr i t i ng  
course.  

5. Some p a r t s  of t he  t echn ica l  wr i t i ng  course could be converted t o  
s e l f - i n s t r u c t i o n .  

6. Problem r a i s i n g  i s  a l e g i t i m a t e  concern i n  t e c h n i c a l  wr i t i ng .  



7. It is poss ib l e  t o  ind iv idua l i ze  i n s t r u c t i o n  with l a r g e r  groups of 
s tudents .  

8. Technical wr i t i ng  can s t imula t e  technic ians  o r  t echn ica l  s tuden t s  t o  
expanded i n s  igh t  s . 

9. Different  goals  f o r  d i f f e r e n t  s tuden t s  a r e  poss ib l e  i n  co l l ege  l e v e l  
courses.  

10. Technical wr i t i ng  i s  by na tu re  a  p r e s c r i p t i v e  course. 

The t a b l e  below shows the  range of responses t o  n ine  of t hese  s tatements .  
Pe r t inen t  t o  t h i s  d iscuss ion  i s  the  agreement t h a t  we a r e  about t h e  bus iness  
of r a i s i n g  problems, even t ry ing  t o  so lve  them, and hoping a l l  t h e  time t h a t  
we  i nc rease  s tuden t s '  awareness--expand t h e i r  views of t h e i r  world--or 
environment--or s e l f .  One might a l s o  add t h a t  we a r e  suspic ious  of psycholog- 
i c a l  "claptrap" even when we agree with t h e  theory. 
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The main s tatement  about which t h e r e  was disagreement was t h e  need f o r  
t h e  i n s t r u c t o r  t o  grade each p i ece  of wr i t i ng  t h a t  t h e  s tuden t  produces. 
Those who had taught  more than  t e n  years  were much more r e l u c t a n t  t o  sha re  t h e  
r e s p o n s i b i l i t y  than  those  who had taught  fewer years.  We a r e  divided i n  o u r  
percept ions  of t he  na tu re  of t he  course.  Half of t h e  respondents,  s t r o n g l y  
agreed o r  agreed t h a t  t echn ica l  wr i t i ng  is  a p r e s c r i p t i v e  course,  another  
twelve and one-half percent  were undecided, while  t h e  remaining th i r ty-seven  
and one-half percent  e i t h e r  disagreed o r  s t r o n g l y  disagreed.  

It doesn ' t  mat te r  t h a t  we t eache r s  don ' t  agree  whether t echn ica l  w r i t i n g  
courses  a r e  p r e s c r i p t i v e  o r  not .  Some elemets a r e  p r e s c r i p t i v e ;  some are not .  
Prescr ibed formats avoid p lac ing  o b s t a c l e s  i n  t h e  r eade r ' s  way. We p lan  f o r  
t h e i r  expec ta t ions  and smooth t h e  pa th  f o r  an  expedi t ious  journey. On t h e  
o t h e r  hand, a t  t imes c r e a t i v e  experiments with s tandard  formats produce e f f i -  
c i e n t ,  p leas ing  r e s u l t s .  Look how graphics  have moved i n t o  an i n t e g r a l  r o l e  
i n  so many s e t s  of i n s t r u c t i o n s .  Consider how more e f f i c i e n t  information map- 
ping is  f o r  t roubleshooting.  Skim reading such c h a r t s  a l lows r eade r s  t o  
s e l e c t  on ly  t h e  information germane t o  t h e i r  problems. 

What then  should concern us i n  contemplating t h e  composing process? Many 
d i v e r s e  elements,  but  f o r  now, l e t ' s  consider  recognizing t h a t :  

1. Students  want t o  succeed. We need t o  c r e a t e  an  environment t h a t  
he lps  make success  poss ib le .  

2. Peer group a c t i v i t y  o f t e n  can p lay  an  important r o l e  i n  he lp ing  some 
s t u d e n t s  who might no t  respond through l e c t u r e  o r  i nd iv idua l  s tudy.  

3.  Relevant assignments,  o r  s imula t ions  s tuden t s  perce ive  a s  r e l evan t ,  
w i l l  encourage growth i n  a b i l i t i e s  and he lp  motivate  s t u d e n t s  
i n t e r e s t  i n  wr i t i ng  p ro j ec t s .  

S tudents  want t o  do well .  What can we do t o  he lp  them? F i r s t  of a l l ,  we 
need t o  recognize fo rces  t h a t  s e rve  t o  push and p u l l ,  d r i v e  and r e s t r a i n  them. 
Many of t he  t echn ica l  s t u d e n t s  t h a t  e n r o l l  i n  our c l a s s e s  have not  done w e l l  
i n  previous English c l a s s e s  i n  h igh  school--or even i n  co l lege .  But they  a r e  
s k i l l e d  i n  ways t h a t  many of u s  a r e  not.  They may have b e t t e r  hand and eye 
coord ina t ion ;  they  may have more a n a l y t i c a l  minds t h a t  can he lp  them i n  shop 
s i t u a t i o n s ,  with design problems, and even i n  communicating t echn ica l  informa- 
t i o n  o r a l l y  t o  superv isors  o r  peers .  But they  may l a c k  confidence i n  more 
formal s i t u a t i o n s  o r  they may dread wr i t i ng  r epor t s .  The t h e o r e t i c a l  model on 
the  next  page d e p i c t s  some d r iv ing  and r e s t r a i n i n g  forces .  



THEORETICAL MODEL: FIELD OF FORCES, 
THE INJIIVIDUAL AND TECHNICAL COMMUNICATIONS 
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We can he lp  them i f  we: 

1. Discuss with s tuden t s  some of t h e  bar r ie rs - - rea l  o r  imagined--that 
h inder  t h e i r  wr i t ing  e f f o r t s .  Go beyond t h e  grammatical concerns,  problems 
wi th  s p e l l i n g .  S t a r t  t o  explore  time management, work hab i t s .  Often I start 
c l a s s e s ,  e s p e c i a l l y  with a d u l t  s t u d e n t s  when I send the  reading assignment 
p r i o r  t o  t he  f i r s t  c l a s s  meeting, by asking s t u d e n t s  t o  w r i t e  an  in t roduc to ry  
memorandum o u t l i n i n g  t h e i r  personal  goa ls  f o r  t h e  course.  Responses o f t e n  
r e f l e c t  work h a b i t s ,  a t t i t u d e s ,  and expec ta t ions ,  

"I hope t o  remove my mental block towards wri t ing."  

"My major problem i s  being too  l a z y  t o  read t h e  information I need. I f  I 
develop s k i l l s  i n  information ga ther ing ,  I should be a b l e  t o  produce 
b e t t e r  work." 

" A l l  I want t o  g e t  is an  A," 

Even more percept ive  responses come when you a sk  f o r  anonymous s tatements .  

2. S t a r t  d i r e c t i n g  t h e i r  c r i t i c a l  s k i l l s  i n t o  t he  c u r r e n t  sub jec t  
ma t t e r  of t h e i r  intended f i e l d s .  Having even a cursory  knowledge of i s s u e s  
r e l a t e d  t o  t h e i r  major he lps  i n  developing handouts planned f o r  t h e i r  spec i a l -  
ty .  Severa l  of t he  self-assessment s h e e t s  t h a t  proved u s e f u l  with t h e  above 
suggest ions a r e  a t tached  t o  t h i s  paper. 

3. Let s tuden t s  experience success  e a r l y  i n  t h e  course.  One e x e r c i s e  
t h a t  I have used f o r  t h e  p a s t  s e v e r a l  semesters  is  t o  involve o r a l  communica- 
t i o n s  a s  the  b a s i s  f o r  t h e i r  f i r s t  paper. Three s t u d e n t s  vo lunteer  t o  teach 
the  c l a s s  something they cons ider  we would f i n d  i n t e r e s t i n g  o r  something t h a t  
we  should l e a r n  how t o  do. These s tuden t s  teach us  through demonstrat ions,  
s e t s  of d i r e c t i o n s ,  o r  through answering quest ions posed by the  c l a s s .  The 
w r i t i n g  assignment is f o r  t h e  rest of t h e  c l a s s  t o  w r i t e  a set of d i r e c t i o n s  
based on one of t h e  r epo r t s .  These d i r e c t i o n s  would be intended t o  i n s t r u c t  
someone how t o  perform t h e  process  without  having heard t h e  o r a l  p re sen ta t ion .  
The papers ,  f o r  t h e  most p a r t ,  have been we l l  written--not r e a l l y  too  d i f -  
- f i c u l t  t o  wr i te .  Topics t h a t  worked we l l  were "How t o  Se l ec t  a Used Car" 
( t i p s  from an  automotive s t u d e n t ) ,  "How t o  Save a Person from Choking," (from 
a l i censed  EMT), "How t o  Dry Mount Photographs f o r  Less Than $2," even "How t o  
Break a Thick Board wi th  Your Hand." With such a c t i v i t i e s ,  t h e  s t u d e n t s  who 
t akes  no te s  we l l ,  a sks  t h e  r i g h t  ques t ions ,  can w r i t e  coherent  papers.  Of 
course,  t he  ve rba l  s k i l l s  of t h e  speakers  a f f e c t  t h e  content  and i t s  organiza- 
t ion.  

Peer group e n t e r p r i s e  can he lp  i n  ways t h a t  supplement what t h e  in s t ruc -  
t o r  i s  hoping t o  make c l e a r .  It can a l s o  not  work wel l  when c l a s s  members 
t h i n k  t h a t  they  a r e  being asked t o  c r i t i q u e  pee r s1  work t o  make q u a l i t y  judg- 
ments t h a t  w i l l  a f f e c t  grades. Dividing the  c l a s s  i n t o  e d i t o r i a l  committees 
and charging each group wi th  a p a r t i c u l a r  task--layout, completeness, 
unanswered quest ions,  even grammar and s p e l l i n g  - - w i l l  succeed i f  t h e  wr i t i ng  
i s  re turned  d i r e c t l y  t d  s tuden t s  t o  a l low them t o  inco rpora t e  sugges t ions  
p r i o r  t o  a grade eva lua t ion .  A word of warning is i n  order .  Too much 



i t y  t o  those  who may o f f e r  misleading o r  even i n c o r r e c t  advice  works a g a i n s t  
t h e  e f f e c t i v e n e s s  of t h e  exe rc i se  

One e x e r c i s e  t h a t  h a s  been of va lue  i n  he lp ing  s tuden t s  produce coherent ,  
l o g i c a l l y  developed o u t l i n e s  involves t he  c l a s s  a s  a group. The c l g s s  h e l p s  
s e l e c t  a t op ic  f o r  a research  r e p o r t  t h a t  a l l  might choose t o  develop. A s  an  
in-c lass  a c t i v i t y  a l l  c l a s s  members develop an  o u t l i n e  independently according 
t o  t h e i r  pe r spec t ive  of a l o g i c a l  format f o r  organizing t h e  r epo r t .  Af te r  a 
given amount of t ime, names a r e  drawn randomly f o r  t h r e e  people t o  put t h e i r  
o u t l i n e s  on t h e  board, and f o r  t h r e e  o t h e r s  t o  s e rve  a s  judges who w i l l  d e t e r -  
mine the  winner of t hese  t h r e e  o u t l i n e s .  F i r s t  of a l l ,  t he  judges read t h e  
t h r e e  o u t l i n e s  and w r i t e  down t h e  order  of t h e i r  choices  independently.  Then 
t h e  au thor  of t h e  o u t l i n e  p re sen t s  i t  t o  t h e  judges and t h e  c l a s s ,  answering 
any ques t ions  from e i t h e r  group. Then t h e  judges o r a l l y ,  i n  f r o n t  of t h e  
c l a s s ,  come t o  a unanimous choice of t h e i r  p refer red  o u t l i n e .  This  competi- 
t i v e  i n t e r a c t i o n  can he lp  t o  show how concepts of exac t  audiences and purposes 
f o r  t h e  r e p o r t  can a f f e c t  t h e  ind iv idua l ' s  conceptual  organiza t ion .  

The preceding exe rc i se  came about almost spontaneously wi th  a c l a s s  of 
a d u l t  s tuden t s .  It seemed t o  break a pol$cy t h a t  I have t r i e d  t o  maintain 
throughout teaching--not t o  c r i t i c i z e  a person ' s  w r i t i n g  i n  f r o n t  of o t h e r s ,  
e s p e c i a l l y  t h e  e n t i r e  c l a s s .  S t rangely  enough, t h i s  exe rc i se  t akes  on a more 
p o s i t i v e  dimension. Sometimes t h e  judges have changed from t h e i r  o r i g i n a l  
choices  a f t e r  hear ing  t h e  o r a l  defense. That process  l eads  i n t o  t h e  need f o r  
answering some of t h e i r  ques t ions  by r ev i s ing  wording i n  t h e  o u t l i n e .  The 
random s e l e c t i o n  of both p a r t i c i p a n t s  and judges makes t h e  process have an  
a u r a  of f a i r n e s s .  And, t h e  o u t l i n e s  t h a t  s t u d e n t s  have w r i t t e n  i n  planning 
t h e i r  own r e p o r t s  have been much b e t t e r  than  those w r i t t e n  i n  o the r  c l a s s e s  
t h a t  d id  no t  p a r t i c i p a t e  i n  t h i s  a c t i v i t y .  

Making assignments r e l evan t ,  allowing s tuden t s  oppor tun i t i e s  f o r  c r e a t i v e  
problem so lv ing ,  and then  planning f o r  ways t o  o f f e r  a s s i s t a n c e  o r  h e l p  them 
move towards increased  confidence i n  t h e i r  sk i l l s - -a ren ' t  t he se  v a l i d  objec- 
t i v e s  f o r  us  a s  we look a t  t h e  composing process? I would l i k e  f o r  a l l  my 
s t u d e n t s  t o  r e c e i v e  A ' s  from t h e  course--but I know they  won't. But i t  is not  
a n  u n r e a l i s t i c  o b j e c t i v e  t o  hope t h a t  they  leave  t h e  c l a s s  wi th  increased  
wr i t i ng  s k i l l s  and a growing awareness of t h e  d ive r se  elements t h a t  .bond 
toge the r  t h e  process  of composition. 
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Some people t h ink  they do no t  w r i t e  we l l  and d i s l i k e  r e p o r t  wr i t ing .  
Others flrnd i t  a r e a l  cha l lenge  and en joy  meeting i t s  demands. The r e s t  of u s  
f a l l  somewhere i n  between depending on t h e  reason f o r  t he  r e p o r t  and t h e  pres- 
su re s  of our  o the r  commitments. One can wonder how much t h e  process  of w r i t -  
i ng  a f f e c t s  t h e  end product and our  a t t i t u d e  towards the  task .  Why no t  a s k  
yourself  t h e s e  quest ions : 

- Write. 

- Phone. 

- Talk d i r e c t l y  t o  t h e  person with whom I am communicating. 

2. Directed t o  w r i t e  a r e p o r t ,  I usua l ly  

- Think about i t  f o r  s e v e r a l  days, and then g e t  s t a r t e d .  

- Get t o  work immediately so i t  can be f in i shed  as soon a s  
poss ib le .  

- Put i f  o f f  a s  long a s  poss ib le .  

3. My composition process  goes l i k e  t h i s  

I - A s a t i s f a c t o r y  r e p o r t  w r i t t e n  i n  a s i n g l e  d r a f t .  1 
I - Three o r  four  rev ised  d r a f t s  before  I ' m  s a t i s f i e d .  I 
I - Draf t ,  e d i t ,  r ev i se .  

1 4. My r e v i s i o n s  a r e  u sua l ly  f o r  I 
- s p e l l i n g  

- punctuat ion 

- word choice 

- sentence  order  

- c l a r i t y  

- b r e v i t y  

I 5. For r e p o r t s  with which I am extremely c a r e f u l  I 
- I do a l l  t h e  e d i t i n g .  

- I a s k  a co l league  t o  read them over.  

- My s e c r e t a r y  can be depended upon t o  ca tch  a l l  e r r o r s .  
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One f i n a l  ques t ion  you might a s k  yourse l f :  

I When I: complete a r e p o r t ,  I f e e l  I 

I f  you a r e  i n t e r e s t e d  i n  how o t h e r s  approach t h e  process  of r e p o r t  w r i t -  
ing ,  you would enjoy reading  H. J. Tichy's d i scuss ion  of wr i t i ng  from t h e  
s t andpo in t  of t he  s t a g e s  involved. Her d i scuss ion  is summarized on t h e  next  
page i n  terms of four  s t e p s :  Plan, Write,  Cool, Revise. The last s t e p ,  s h e  
c a l l s  "purposeful r ev i s ion"  t h a t  con ta ins  f i v e  necessary s t e p s  i t s e l f .  

1. Ask two questions-- I 
a ,  Does t h i s  paper con ta in  a l l  t h e  ma te r i a l  t h a t  my reader  needs? I 
b, How much ma te r i a l  can I remove without i n t e r f e r i n g  with my 

r eade r ' s  understanding and needs? 

2. S t r i v e  f o r  c l a r i t p -  

a. ~ e ~ h r a s e  ambiguous express ions  even though you th ink  t h a t  t h e  
reader  w i l l  know what is  meant. "A reader  should never be 
given the  oppor tuni ty  t o  th ink ,  'Well, I know what you mean t o  
s ay  because I know what you ought t o  be saying,  but  you haven ' t  
s a i d  it.' A s  soon a s  a reader  must supply what a w r i t e r  
intended t o  say,  t h e  w r i t e r  has  fa i led ."  (13) 

b. Know how t o  choose t h e  b e s t  word f o r  your meaning, how t o  make 
sentences  c l e a r ,  and how t o  cons t ruc t  paragraphs t h a t  develop 
t h e  meaning h e l p f u l l y  and c l e a r l y .  

I 3. Correct  t h e  wr i t ing .  Think i n  t h i s  reading i n  terms of e r r o r s ,  I 
4. Strenuously a t tempt  t o  reduce t h e  number of words. 

5. Attempt t o  develop a b e t t e r  s t y l e ,  advanced work, i n  t h i s  f i n a l  
r ev i s ion .  
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I'- 

An example of dec i s ions  which f a c e  people on t h e i r  jobs can be seen with 
d e n t a l  t echn ic i ans  and t h e  choices  they  must make t o  advocate o r  f i g h t  a g a i n s t  
denturism, a growing movement i n  t h e  United S ta t e s .  Denturism i s  t h e  p r a c t i c e  
of a  t echn ic i an  dea l ing  d i r e c t l y  with a p a t i e n t  who needs dentures .  The den- 
t i s t  s e r v e s  a  l e s s e r  r o l e  i n  t h e  process ,  with t h e  pub l i c  paying l e s s  and t h e  
t echn ic i an  receivng more f o r  h i s  s e r v i c e s  than he does cu r r en t ly .  Obviously, 
t h e r e  a r e  d i v i s i v e  a t t i t u d e s  toward t h i s  movement. 

Some cons ider  denturism simply as "bootlegging" done by t h e  une th i ca l .  
Others  view it  a s  t he  movement of t h e  fu tu re .  People e n t e r i n g  t h e  f i e l d  and 
those  c u r r e n t l y  working i n  i t  a r e  going t o  be forced t o  t ake  sides--to make a 
reasoned and e t h i c a l  dec i s ion  of t h e i r  own stand.  

A l l  p rofess ions  a r e  sub jec t  t o  changes of one s o r t  o r  another .  Think how 
de regu la t ion  of the  a i r l i n e s  has  a f f e c t e d  and w i l l  a f f e c t  t h e  job of t h e  a i r -  
po r t  manager, how microprocessors have a f  f  ec t ed  t h e  e n t i r e  e l e c t r o n i c s  indus- 
t r y .  

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

What are some of t h e  c u r r e n t  i s s u e s  i n  t h e  f i e l d  i n  which you a r e  working 
o r  i n t end  t o  work? 

1. 

2. 

3. 

I f  t h e r e  a r e  no d i v i s i v e  i s s u e s ,  what then do people i n  your f i e l d  d i s -  
cus s  a t  lunch o r  a t  p ro fe s s iona l  meetings? 

1. 

2. 

3. 

I f  you drew a blank on these  ques t ions ,  do you know where you would f i n d  
some of t h e  answers? Can you name a t  l e a s t  t h r e e  p ro fe s s iona l  j ou rna l s  t h a t  
people i n  your f i e l d  would be l i k e l y  t o  read? 

1. 

2. 

3. 



Our respondent,  Carolyn Mi l l e r ,  has  publ ished many a r t i c l e s  on r h e t o r i c  and 
t e c h n i c a l  communication, has  a c t i v e l y  p a r t i c i p a t e d  i n  many committees o f  ATTW 
and a t  many w r i t i n g  conventions, and s t i l l  f i n d s  t i m e  t o  t each  a t  North Caro l ina  
S t a t e  Universi ty .  Carolyn has a l s o  j u s t  been appointed t o  t h e  CCC E d i t o r i a l  
Board. The panel  members could no t  have asked f o r  a more q u a l i f i e d  respondent.  


